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Principle #1 Statement

• Principle 1: Reading assessments should 
be accessible to all students in the testing 
population, including students with 
disabilities.
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Principle #1 Guidelines

• Guideline 1-A. Understand and account 
for the range of student characteristics 
and experiences that impact reading when 
designing reading assessments.
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Principle #1 Guidelines

• Guideline 1-B. Begin the development of 
reading assessment by following the 
principles of universal design.
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Principle #1 Guidelines

• Guideline 1-C. Use technologies and 
other evidence-based approaches to 
provide all students with a similar array of 
assessment options.
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Principle #1 Guidelines

• Guideline 1-D. Document decisions that 
are made in the name of accessibility, and 
monitor their effects for different groups 
of students.
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Ratings
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Principle #2 Statement

• Principle 2: Reading assessments should 
be grounded in the field of reading.
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Principle #2 Guidelines

• Guideline 2-A. State standards should be 
grounded in an evidence-based definition 
of reading. 
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Principle #2 Guidelines

• Guideline 2-B. Ensure that test 
blueprints are aligned with the state 
standards. 
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Principle #2 Guidelines

• Guideline 2-C. Design reading tests to 
allow for individual measurement of the 
components reflected in state standards.



National Accessible Reading Assessment Projects 13

Principle #2 Guidelines

• Guideline 2-D. Use multiple criteria to 
select texts and visual elements.
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Principle #2 Guidelines

• Guideline 2-E. Include interesting texts 
that are likely to engage all students. 
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Principle #2 Guidelines

• Guideline 2-F. Present reading tasks that 
students perceive as worthwhile and that 
enable them to be self-efficacious as 
learners.
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Ratings
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Principle #3 Statement

• Principle 3: Reading assessments should 
be developed with accessibility as a goal 
throughout rigorous and well-documented 
test design, development, and 
implementation procedures.
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Principle #3 Guidelines

• Guideline 3-A. Consider all test takers’
needs when developing the initial design 
for the test. 
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Principle #3 Guidelines

• Guideline 3-B. Consider all test takers’
needs in developing and evaluating 
assessment items and tasks. 
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Principle #3 Guidelines

• Guideline 3-C. Consider all test takers’
needs in assembling and evaluating tests.
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Principle #3 Guidelines

• Guideline 3-D. Document the steps that 
have been taken to ensure that all test 
takers’ needs have been considered.
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Ratings
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Principle #4 Statement

• Principle 4: Reading assessments should 
reduce the need for accommodations, yet 
be amenable to accommodations that are 
needed to make valid inferences about a 
student’s performance.
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Principle #4 Guidelines

• Guideline 4-A. Begin the assessment 
development or revision process by 
reviewing allowed accommodations to 
determine whether they could be 
incorporated into the design of the 
assessment.
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Principle #4 Guidelines

• Guideline 4-B. Identify and determine 
the essential accommodations that are still 
needed after incorporating as many as 
possible into the assessment. 
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Principle #4 Guidelines

• Guideline 4-C. Develop a strong 
rationale and evidence to support the 
validity of inferences from assessment 
results when accommodations are 
provided.



National Accessible Reading Assessment Projects 27

Principle #4 Guidelines

• Guideline 4-D. Provide information and 
support to ensure that accommodations 
are implemented in an appropriate 
manner.
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Principle #4 Guidelines

• Guideline 4-E. Adjust the reading 
assessment approach to address the 
needs of some groups of students that 
can not be met by typical test design or 
accommodation procedures.
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Ratings



National Accessible Reading Assessment Projects 30

Principle #5 Statement

• Principle 5: Reporting of reading 
assessment results should be designed to 
be transparent to relevant audiences and 
to encourage valid interpretation and 
response.
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Principle #5 Guidelines

• Guideline 5-A. Provide clear and concise 
score reports that are appropriate for a 
diverse audience.
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Principle #5 Guidelines

• Guideline 5-B. Pilot score reports with all 
relevant groups of score users.
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Principle #5 Guidelines

• Guideline 5-C. Detailed information 
about the assessment and score results 
should be included in a separate guide or 
technical manual that is accessible to all 
test takers and score users.
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Principle #5 Guidelines

• Guideline 5-D. Provide information 
regarding the precision of reported scores 
for all relevant groups.
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Ratings
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Principle #1 Statement

		Principle 1: Reading assessments should be accessible to all students in the testing population, including students with disabilities.





Principle 1 states: [Read from the slide]

The essence of this principle is that the accessibility of reading assessments needs to be carefully thought about and planned for.  What this planning involves is understanding the nature of a student’s disability and what about that disability might create a barrier that would prevent the student from being able to demonstrate the extent of their knowledge or ability on the assessment.  Some ways of increasing accessibility might include applying principles of universal design, using different technologies, and also using accommodations if they are necessary.



Questions?



So, let’s go on to guideline 1A
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Principle #1 Guidelines

		Guideline 1-A. Understand and account for the range of student characteristics and experiences that impact reading when designing reading assessments.





Guideline 1A states [read from slide]

Some of the examples that we give of student characteristics under this guideline are challenges that some students may have such as limitations in short term memory, poor organizational skills, limitations in ability to pay attention.

This guideline calls specifically for test developers and item writers to understand the implications of these limitations and, whenever possible, take these limitations into account when they are writing items and constructing tests so that, for example, the test measures reading and not short term memory skills. 



Questions?



Let’s go on to guideline 1B
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Principle #1 Guidelines

		Guideline 1-B. Begin the development of reading assessment by following the principles of universal design.





Guideline 1B states [read from slide]

As you know, there is quite a bit of literature describing principles for the universal design of assessments and  research evidence is beginning to accumulate hat these principles are effective, particularly for math assessments, .  

This guideline urges test developers and test publishers to consider universal design principles whenever assessments are being designed, developed, or redesigned.  



Questions?



Let’s go on to guideline 1C
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Principle #1 Guidelines

		Guideline 1-C. Use technologies and other evidence-based approaches to provide all students with a similar array of assessment options.





Guideline 1C states [read from the slide]

This guideline encourages test publishers and test developers to use technology to the fullest extent to improve the accessibility of the assessment.  One example is the use of computers.  Computers can be used to give students options for different aids that might help them with the assessment.  Some students might need to use a screen reader, or an enlarged font might be all that other students need, Other students might need voice activated technology.  The trick here is to use a variety of approaches to help ensure that the assessment will be measuring a similar and comparable construct for all of the students who take the test.



Questions?



Let’s move on to guideline 1D
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Principle #1 Guidelines

		Guideline 1-D. Document decisions that are made in the name of accessibility, and monitor their effects for different groups of students.





Guideline 1D states [read from the slide]

This guideline points out that many decisions are made during the design of an assessment for the purpose of increasing accessibility.  This guideline urges test developers to document why these decisions were made. A good example of why it’s important to document these decisions is the following. A change may be made to an assessment that might be thought to make the assessment  more accessible for students with learning disabilities—for example, adding graphics, but this change may make the assessment less accessible for a child with a visual impairment.  This guideline recommends that test publishers and test designers document any decisions that are made regarding increasing the accessibility of an assessment and to review these decisions and to  learn from them.



Questions?

Let’s go on to Principle 2
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Principle #2 Statement

		Principle 2: Reading assessments should be grounded in the field of reading.





Principle 2 focuses on the quality of the construct that the reading assessment measures, specifically this principle states that [read from slide]

This principle urges test designers and developers to base the  assessments they are developing on a clearly defined construct of reading. The field of reading research is quite rich and although there is still quite a bit of disagreement on a number of issues related to the acquisition of reading skills, there are sound and coherent models that exist in the literature.  Principle 2 reflects the fact that in order to be accessible to any test taker, not just students with disabilities, a reading assessment needs to be based on a sound and coherent theory of learning. 

Questions?

Let’s go on to guideline 2A
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Principle #2 Guidelines

		Guideline 2-A. State standards should be grounded in an evidence-based definition of reading. 





Guideline 2A states [read from slide]

What this guideline recommends is that state standards should require students to:

Interact with appropriate grade-level written texts; interpret the meaning of these texts using a range of behaviors and skills that are appropriate for the particular grade; and to adapt reading behaviors based on different purposes and situations. 

The guideline also calls for the state standards to be coherent and consistent across the grade levels.

Questions?

Let’s go on to guideline 2B
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Principle #2 Guidelines

		Guideline 2-B. Ensure that test blueprints are aligned with the state standards. 





Guideline 2B states [read from slide]

This guideline emphasizes that test developers should understand the intent of grade-level cognitive targets specified in the state standards and create items that match the reading text and the intended reading task.  The guideline also calls for a test developer to incorporate multiple ways to asses a students reading abilities in the test blueprint, for example a test developer might consider including some questions that go beyond multiple-choice.

Question?

Let’s go on to guideline 2C
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Principle #2 Guidelines

		Guideline 2-C. Design reading tests to allow for individual measurement of the components reflected in state standards.





Guideline 2C states [read from slide]

This guideline emphasizes that it is important to give all students the opportunity to demonstrate the complete range of their reading proficiency skills even though they may not be proficient in some areas.  For example, some students may have weaknesses in decoding or fluency, but still have comprehension skills.  Other students may be able to decode, but not comprehend.  The guideline suggests that a better estimate of a test takers reading proficient may be obtained by measuring decoding and fluency as separate skills when measuring reading comprehension.

Questions?

So, let’s go on to guideline 2D
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Principle #2 Guidelines

		Guideline 2-D. Use multiple criteria to select texts and visual elements.





Guideline 2D states [read from slide]

This guideline emphasizes the importance of the quality of the text used for reading assessments and lists a number of criteria that should be used when selecting passages used for reading assessments.  The guideline also cautions against the use of visual elements such as graphics that are not essential to understanding the text or responding to the question.  One concern is that it’s possible that the inappropriate  use of graphics may distract or even mislead some students with learning disabilities.

Questions?

Let’s go on to guideline 2E
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Principle #2 Guidelines

		Guideline 2-E. Include interesting texts that are likely to engage all students. 





Guideline 2E states [read from slide]



The basic premise of this guideline is that reading passages used in large scale assessments should be selected because they are interesting and engaging to all students.  Passages should include diverse topics that appeal to a broad range of students including students with disabilities.

Questions?

Let’s go on to guideline 2F
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Principle #2 Guidelines

		Guideline 2-F. Present reading tasks that students perceive as worthwhile and that enable them to be self-efficacious as learners.





Guideline 2F states [read from slide]

Reading tasks should be interesting and students should perceive them as worthwhile.  The tasks should be challenging, but they should be achievable. Tasks should require students to use skills and strategies that they have developed, in flexible ways.

Questions?

Let’s go on to Principle 3







National Accessible Reading Assessment Projects

*



Ratings









National Accessible Reading Assessment Projects

*



Principle #3 Statement

		Principle 3: Reading assessments should be developed with accessibility as a goal throughout rigorous and well-documented test design, development, and implementation procedures.





Principle 3 states : [Read from the slide]

The essence of this principle is to urge anyone who is thinking of designing a new assessment or re-designing an existing assessment, to plan for accessibility from the outset.  

Certainly, it is possible to retrofit reading assessments to be more accessible by providing accommodations, but a much more desirable approach is to plan for accessibility from the very beginning of the test design work.  

The process starts with establishing a clear understanding of the purpose of the assessment, that is: why are you giving the assessment, what  the assessment is intended to measure, who will take the assessment, and how the scores will be used. 

An important part of the test development process is to include tryouts of the tasks, the test, and the reporting methods on all groups of test takers that the test is intended for.   

Questions?

Let’s go on to guideline 3A
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Principle #3 Guidelines

		Guideline 3-A. Consider all test takers’ needs when developing the initial design for the test. 





Guideline 3-A states: [Read from slide]

Too often tests are designed without clearly specifying the population of test takers. It is important that all subgroups of the intended population for the test be clearly stated in the test specifications.  When this is the case, all subsequent decisions about test content, format, etc. can be made with all specified subgroups in mind.  

One way to promote the accessibility of reading assessments, is to define the construct such that it is possible to measure the different components of reading separately (for example, decoding, word recognition, comprehension, etc.).  If the components of reading achievement are measured separately, it may be possible to provide accommodations for one component of the reading construct, and administer another component without an accommodation. For example, you might be willing to measure reading comprehension with a read-aloud accommodation, if you were able to obtain a separate measure of fluency and decoding skills without this accommodation.

Questions?

Let’s go on to Guideline 3B
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Principle #3 Guidelines

		Guideline 3-B. Consider all test takers’ needs in developing and evaluating assessment items and tasks. 





Guideline 3-B states: [Read from slide]

It is important for item writers and test developers to be aware of all of the subgroups who will take the test and to understand the needs of these subgroups.  The item writers and test developers should also have ready access to specialists who can clarify the needs of subgroups of test-takers, if they need this clarification. 

Occasionally, it might be necessary to modify the content and format of an item or task to increase accessibility.  If this occurs, it’s very important that the items and/or tasks that are modified be clearly aligned with grade level standards and are not modified to provide an academically less demanding task. 

A particularly important point is that test items and/or tasks be field tested with samples that include all subgroups of the intended test population. When the subgroup is too small to carry out meaningful statistical analyses, other types of analyses such as “think aloud” analyses can be carried out to evaluate the appropriateness of the items and/or tasks for some of the smaller groups of test-takers.

Questions?

Let’s go on to guideline 3C
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Principle #3 Guidelines

		Guideline 3-C. Consider all test takers’ needs in assembling and evaluating tests.





Guideline 3C states: [Read from slide]

Assembling items or tasks into a test involves many factors such as the length of a test, the way items are laid out on the page, whether the test is computer administered, etc. All of these factors require input and review from groups that represent all of the subgroups of test takers. 

Once a test has been assembled, it should be field tested with samples that include all members of the subgroups that the test is intended for.  Particular attention should be paid to the inclusion of test-takers with disabilities in the field trial sample.  

Questions?

Let’s go on to guideline 3D
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Principle #3 Guidelines

		Guideline 3-D. Document the steps that have been taken to ensure that all test takers’ needs have been considered.





Guideline 3-D states [Read from the slide]

It’s really important for test publishers to provide test users with documentation about which test takers’ needs have been taken into account throughout the test design and  development process so they can make informed choices about which tests to use and how best to interpret test results.  

The test’s technical materials and manual should include a discussion of the rationale for any recommended accommodations and also evidence that the accommodations lead to more valid inferences based on the test scores. 

Questions?

Let’s go on to Principle 4
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Principle #4 Statement

		Principle 4: Reading assessments should reduce the need for accommodations, yet be amenable to accommodations that are needed to make valid inferences about a student’s performance.





Principle 4 states [read from slide]

This principle recognizes that although the goal in designing and developing accessible reading assessments is to reduce the need for accommodations, there will still be a need for accommodations for some students.  The principle emphasizes that it is important to incorporate as many accommodations as possible into the assessment, but when this still doesn’t address some students needs, accommodations will need to be added. 

Questions?

Let’s go on to Guideline 4A 
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Principle #4 Guidelines

		Guideline 4-A. Begin the assessment development or revision process by reviewing allowed accommodations to determine whether they could be incorporated into the design of the assessment.





Guideline 4A states [read from slide]

Questions about accommodations and design of the assessment should be asked each time there is an assessment redesign, a change in accommodation policies, or an adjustment to the content standards. For example, if a state redesigns its reading assessment for a computer-based platform, the state should re-examine whether any of its allowed accommodations could be incorporated into the assessment rather than provided as add-ons 

Questions?

Let’s go on to guideline 4B
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Principle #4 Guidelines

		Guideline 4-B. Identify and determine the essential accommodations that are still needed after incorporating as many as possible into the assessment. 





Guideline 4B states [read from the slide]

What this guideline implies is that despite best efforts to account for all test takers’ needs throughout the various phases of test development and evaluation, accommodations might still be needed to make tests fairer and improve the inferences that can be made from some students’ test scores. For example, a paper-and-pencil version of a computerized assessment might be needed for students who require magnification that’s too high to be feasible for scrolling and for other navigation requirements. Some students might need separate settings or multiple-day testing, both of which are considered to be accommodations in many states.

Questions?

Let’s go on to guideline 4C 
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Principle #4 Guidelines

		Guideline 4-C. Develop a strong rationale and evidence to support the validity of inferences from assessment results when accommodations are provided.





Guideline 4C states [read from slide]

The essence of this guideline is that when accommodations cannot be incorporated into the assessment and, consequently,  they are offered to the student as a means of increasing accessibly, a rationale needs to be developed about the appropriateness of the accommodations and reasons need to be provided for why results obtained when the accommodations are used are valid. 

Also, the guideline states that whenever possible, the comparability and validity of inferences based on scores from accommodated assessments should be researched and evaluated.

Questions?

Let’s go on to guideline 4D
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Principle #4 Guidelines

		Guideline 4-D. Provide information and support to ensure that accommodations are implemented in an appropriate manner.





Guideline 4D states [read from slide[



The important point that this guideline makes is that the validity of results from assessments taken with accommodations rests not just on the relation of the accommodation to the construct being measured, but also that the appropriate implementation of the accommodations. It is the responsibility of the state or the test developer to ensure that information is provided to decision makers and students so that accommodations are implemented appropriately. Evidence of appropriateness includes students using accommodations designated for them, participation by students in the decision-making process, and the provision of accommodations running smoothly without disturbing other students

Questions?

Let’s go on to guideline 4E.
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Principle #4 Guidelines

		Guideline 4-E. Adjust the reading assessment approach to address the needs of some groups of students that can not be met by typical test design or accommodation procedures.





Guideline 4E states [read from slide]

In a few cases, assessments may contain items derived from state standards where a student’s disability precludes the performance of the skill. For example, items that test homophones (words with the same pronunciation but different meaning and spellings) may be inappropriate for students who are deaf or hard of hearing. A systematic way to address these situations is needed, which might involve making an adjustment to the assessment. This guideline recommends that states review whether the standard needs to be assessed if it cannot be assessed appropriately for all students. Given the decision that the standard should be assessed, the state may want to determine whether there are accommodations that could address students’ needs. If no accommodations are appropriate, there are several approaches that can be taken. One simple approach might be to delete a few questions from the test that are inaccessible for some  student groups in the population. This approach might be possible if the reduced test still provides a comparable and reliable score that covers the state standards. Whenever the assessment is adjusted, it is important to determine if scores on the original and adjusted assessment can be considered to measure the same underlying construct. 

Questions?

Go on to principle 5
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Principle #5 Statement

		Principle 5: Reporting of reading assessment results should be designed to be transparent to relevant audiences and to encourage valid interpretation and response.





Principle 5 states [read from slide]



Because, it is the testing program score reports that convey the final results of the assessment to the test taker, teacher, parent, policy maker, and so on, it is important that the same level of care be invested in score reporting as is invested in other aspects of the testing program. Assuring that the score reports that are produced by a testing program support the correct interpretation and use of the scores is very important to the testing program and to all score recipients. 

Questions?

Let’s go on to guideline 5A
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Principle #5 Guidelines

		Guideline 5-A. Provide clear and concise score reports that are appropriate for a diverse audience.





Guideline 5A states [read from slide]

There are a number of ways to increase the understandability of score reports. For example, decreasing the statistical jargon will be helpful to everyone, but may be particularly helpful to English-language learners. Reporting results in multiple ways, such as numerically and graphically, may provide more understandable results to a more diverse group of score recipients. In addition when possible score reports should be provided in electronic formats that are accessible using assistive technologies such as screen readers. 

Questions?

Let’s go on to guideline 5B
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Principle #5 Guidelines

		Guideline 5-B. Pilot score reports with all relevant groups of score users.





Guideline 5B states [read from the slide]

Score reports should be carefully piloted before they are actually used to report scores. These pilots can take several forms; for example, surveys or focus groups can both be very effective. The key to the success of the pilot studies is the inclusion of all relevant groups in the pilot. Teachers may have very different requirements for, and opinions about, what is included in a score report than students or their parents might have. The parent of an English-language learner may find the language of the score report particularly confusing. Consequently, it is essential that all stakeholders in the assessment be included in the score report pilots.

Questions?

Let’s go on to guideline 5C
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Principle #5 Guidelines

		Guideline 5-C. Detailed information about the assessment and score results should be included in a separate guide or technical manual that is accessible to all test takers and score users.





Guideline 5C states [read from slide]

Publishers who follow good testing practice provide information that helps score users understand score reports in a separate interpretive guide or technical manual. The guide or manual typically includes all the information that is necessary to understand the purpose and meaning of the test scores and to interpret the test score results. Comparative information on group performance may be included in the guide. Studies that have been carried out to evaluate the properties of the test scores (e.g., reliability, validity) should be included. When interpretive guides and technical manuals are prepared, it is very important to consider all groups of students that will be tested. For example, testing programs should make an effort to report the reliability of test scores for diverse populations such as students with disabilities and English-language learners whenever sample sizes permit this type of analysis. In addition, the interpretive guide should include a discussion of test modifications or accommodations used by students with disabilities and English-language learners and how to interpret scores obtained under these nonstandard conditions.

Questions?

Let’s go on to guideline 5D
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Principle #5 Guidelines

		Guideline 5-D. Provide information regarding the precision of reported scores for all relevant groups.





Guideline 5D states [read from slide]

It is important to gather evidence of the reliability, validity, and fairness of the scores for all relevant  groups of the test-taking population including students with disabilities who have taken the test with modifications or accommodations or who have taken the test under standard conditions. Whenever sample sizes permit, reliability, fairness, and validity studies should be carried out on the scores obtained by students with disabilities and English-language learners on standard and nonstandard administrations of tests of reading achievement. The information obtained in these studies should be documented and made available to recipients of score reports.

Questions?
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